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A career in academia may seem very appealing to many.
The idea of teaching a few classes each semester with week-
ends, holidays, and summers off seems like the perfect ca-
reer. However, there is far more involved in a professorship.
People who transition from industry to academia may find
the reality different from the perceptions they originally held
(Mouratidou, 2020). Faculty members are often expected
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to teach, advise students, serve on committees,
engage in community service, and maintain a
research agenda.

Research indicates that those transitioning from
practice to academia do so in search of work-
life balance (Laari et al., 2021; Mouratidou,
2020); however, academia requires signifi-
cant commitment despite the fantasies of shorter
workdays and the freedom to enjoy weekends
and holidays (Smith et al., 2019). New faculty
members may experience stress as they strug-

gle to find the time to meet their work demands
(Cleary etal.,, 2011).

The purpose of this article is to share the experi-
ences of six criminal justice professionals transi-
tioning from practice to academia. We discuss
the commonalities and recommendations for
those aspiring to transition to higher education
and for hiring managers who see value in se-
lecting practitioners as scholars.

Stephen Bell, PhD, Criminal Justice

Assistant Professor of Criminal Justice, Mount Marty
University

Los Angeles Police Department, California

Background

| had a 22-year career with the Los Angeles
Police Department that included patrol, under-
cover operations, detective assignments, and
supervising undercover units. Throughout the
22 years, | completed my degrees as an adult
learner. My career in academia began as an
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adjunct, then a community college instructor,
and finally, | secured a tenure-track professor-
ship at a university.

Rationale for Transitioning to Academia

With each promotion, | found myself farther re-
moved from the profession’s daily operations
and tangible impact. | wanted to impact the
criminal justice field at an elevated level. These
desires could be fulfilled at the administrator
level, but achieving this success in a large mu-
nicipal agency is equally dependent on politi-
cal networking as it is on the practitioner’s skill.
Knowing my odds of becoming the chief of po-
lice at LAPD allowed me to seek higher educa-
tion as an alternative.

Experience During the Transition

Since | began as an adjunct and then at a com-
munity college, the focus on technical education
at the community college level lent itself well to
the marriage of practical and theoretical. One
of the aspects of my professional experience
that | value the most is my diverse experience
in urban law enforcement. From patrol to inves-
tigations to supervisory responsibilities, my ex-
perience plays a significant role in bringing the
theoretical textbook lessons into focus.

Lessons Learned and Advice

Law enforcement officers rarely have an inbox.
Officers are generally mandated to stay until the
problem is solved if there is a significant incident.
The next day, the slate is wiped clean. In an ac-
ademic faculty position, many tasks cannot be
completed in a day. One works until they are



finished for the day, then the project continues
again. This change in perspective was a signifi-
cant hurdle in my acclimation to academia.

| became overwhelmed with preparation for
lectures, grading, research, and service respon-
sibilities. | was forced to make significant chang-
es to how | budgeted my time. Creating a week-
ly calendar and staying faithful to it significantly
reduced the stress | felt in my first semester of
academia.

Unbeknownst to many practitioners, academia
is more than teaching. One must familiarize one-
self with this concept and be familiar with univer-
sities’ research agendas and find the appropri-
ate academic venue. The same can be said for
those who merely wish to engage in teaching.
There are plenty of opportunities in academia
for a teaching professor or professor-in-prac-
tice. Additionally, the community college level is
a rewarding opportunity to engage in teaching
without the research agenda associated with
universities.

Deneil Christian, PhD, Criminal Justice

Assistant Professor of Criminal Justice, Tennessee
State University

New Orleans Police Department, Lovisiana and
Jamaica Constabulary Force

Background

My practitioner career spanned from the Ja-
maica Constabulary Force in capacities such
as national intelligence, communication, special

operations, and mounted patrol, to the New
Orleans Police Department, the police depart-
ment at Southeastern Louisiana University, and
the Pennsylvania Bureau of Juvenile Justice Ser-
vices. Immediately before transitioning to higher
education, | served as a business and criminal
justice teacher in Philadelphia for 3 years.

Rationale for Transitioning to Academia

| was motivated toward academia because |
love to impart knowledge to others. Initially, |
did not consider the other responsibilities asso-
ciated with being a professor, such as advising,
research, and service. However, as | became
more educated, | realized that a career in law
enforcement was no longer my passion.

Experience During the Transition

My graduate education was critical to my move
to academia. There are only a few higher edu-
cation faculty positions that you can obtain with-
out having a graduate degree. Even such posi-
tions may stipulate a preference for a graduate
degree. | am currently a tenure-track assistant
professor at Tennessee State University (TSU),
where a doctorate was required to obtain this
position. The same is true for my previous ten-
ure-track position at the University of the Virgin
Islands (UVI). Hence, my doctorate certainly
helped me achieve my career goals.

Though neither the position at UVI nor at TSU
listed professional criminal justice experience as
a required or preferred qualification, the search
committees highlighted my criminal justice ex-
perience. The department chairs at UVl and TSU
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were particularly impressed with my experience
as a police officer in Jamaica and shared that |
would bring a unique perspective. It was a clear
indication that having faculty members with ex-
pertise in the field is valued.

Lessons Learned and Advice

As a teacher at a high school for 3 years, |
had similar responsibilities as a college faculty
member. | taught courses, served on commit-
tees, moderated clubs, and volunteered with a
juvenile diversion program. When | became a
professor, my high school experience made the
transition smoother.

| learned several valuable lessons in my first
year during a global pandemic. First, academia
is stressful. Self-care is important while being
committed to your faculty responsibilities. The
second was the importance of a mentor (formal
or informal). Having an experienced colleague
who can guide you is helpful. At UVI, there was
a formal mentorship program for junior faculty;
however, | also had an informal mentor. Third,
time management is important as you realize
how many responsibilities are associated with
your faculty position. During my first year, | had
a 3/4 teaching load, scholarly expectations,
student advising, and committee and commu-
nity services. To avoid being overwhelmed, |
planned my semester and my weeks to ensure
that | devoted time to each of my obligations.

The following are some of my recommendations
for anyone aspiring to make the transition to ac-
ademia from the criminal justice field:
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* Earn a doctorate in criminal justice. Aca-
demia is competitive. Even if a position only
requires a master’s degree, a doctorate may
have the advantage.

* Look for conference and publication oppor-
tunities while in school.

* Gain teaching experience to be competitive.
Consider high school, college adjunct, or
professional development instructor oppor-

tunities.

Joshua Adams, PhD, Criminal Justice/Homeland
Security

Professor of Practice/Program Director of Online
Graduate Programs, Arizona State University

United States Army Criminal Investigation Division

Background

| am a retired special agent for the U.S. Army
Criminal Investigation Division, investigating vi-
olations of United States and military law. | was
responsible for quality control and consultation
in all death, sex, and child abuse investigations
for 10 states along the Eastern coast of the Unit-
ed States.

Rationale for Transitioning to Academia

| found myself gravitating toward helping others.
| find it fulfilling to share my experiences so that
other law enforcement professionals can save
the precious time they usually do not have to fo-
cus on other things, like their families. | reached
a point in my career where | just fell in love with
the transfer and creation of knowledge.



Experience During the Transition

My PhD in criminal justice/homeland security
was informed by my experiences of investigat-
ing terrorism. A unique aspect of my career was
that | attained my terminal degree as a busy
practitioner who traveled the world as part of
my duties. The attainment of my terminal degree
aided me to become an adjunct professor, prior
to my current appointment as a full-time profes-
sor of practice.

As a scholar-practitioner, my experiences assist
me in bridging the gap between theory, prac-
tice, and application, which students find infor-
mative and rare in an instructor. The diversity of
my investigation and leadership experiences
have prepared me to be a part of my institution’s
administrative leadership team as the director of
online graduate programs.

Lessons Learned and Advice

Perhaps the easiest part of my transition into ac-
ademia is recognizing a rank structure. Coming
from a paramilitary/military organization, | can
appreciate the concept of a hierarchy. One of
the most difficult parts of my transition has been
to find “my” pace. As a previous part-time in-
structor, | did not always see the daily tasks re-
quired to make an academic program success-
ful, so | am taking some time to learn processes
and procedures to make the student experience
enjoyable and rigorous while reflecting on my
previous identity as a criminal investigator.

During a transition to academia from practice,
you have to realize that not everyone will value

your practical experience. You bring with you a
uniqueness that cannot be replicated easily be-
cause of the work you have done in your career.
When you retire from a career, you take with
you the experiences that increased your organi-
zation’s human capital, so you have to put that
same effort into your second career and train
your replacement.

It is often said that “those who cannot do,
teach.” This could not be further from the truth.
If you plan on pursuing a career in academiq,
you will have to give up something in your life,
for a while, that you enjoy doing in order to ob-
tain a terminal or graduate-level degree. Do
not make the mistake of believing that you are
unique and will be welcomed with open arms
info academia. Be intentional in making yourself
a better candidate before you start applying for
positions.

Eddie Gordon, PhD, Criminal Justice
Assistant Professor, Adler University

Fulton County Sheriff's Office, Georgia

Background

| started as a special investigator in child wel-
fare. Toward the latter part of my career, | de-
cided to enroll in a PhD program to enhance my
research and analytical skills, to better under-
stand human behavior.

After defending my dissertation, | decided to
transition into academia full time. In 2014, | de-
cided to put myself through the police academy
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and served as a reserve deputy sheriff. Current-
ly, I'm chair of my department.

Rationale for Transitioning to Academia

| decided to transition from state government
to academia because of the advice | received
from other investigators. | was informed that |
had a keen ability to explain complex problems
with simple solutions. For example, whenever |
would come across a high-profile case, | would
remove personal emotions and judgments and
center the outcome on facts. We all have a per-
sonal view on how small issues can change into
something large; however, we must understand
that everyone wants to be validated and seen.

Experience During the Transition

My graduate degree helped me align my call-
ing from investigations to the classroom. Grad-
uate school taught me to exercise restraint from
judgment when making decisions that are cen-
tered on human behavior. | will continue to be-
lieve that theories play a part in shaping one’s
understanding of culture or belief systems. As a
former investigator, the professional experience
| gained was invaluable and helped mold my
worldview of inclusivity and social justice. Cur-
rently, as the chair of my department, | spend a
great deal of time sharing practical experience,
which allows me to help students understand
that theories in a book won't always produce
the results needed. Sharing case-related ex-
amples will always garner support from future
practitioners who are relying on shared experi-
ence and theoretical application.
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Lessons Learned and Advice

From the standpoint of an investigator, the easiest
part was following agency protocol that some-
times conflicted with theories from textbooks in
graduate school. For example, when you are
dealing with an irate person, the first thing that
comes to mind is ensuring your surroundings are
safe. From the standpoint of a theory, your goal
is to find common ground and build trust, so the
person doesn’t see an imbalance in communi-
cation. In theory, that sounds great, but when
you are in a life-or-death situation, you don’t
have time to find common ground. The difficult
part of transitioning is getting students to under-
stand there is a gray area that cannot always be
ignored. In theory, it's great to try and reason
with a suspect. However, your chain of com-
mand or agency protocol may require you to
do something that is completely against what
you learned in school.

One of the central lessons | have learned during
my transition is to couple politics with every sin-
gle imaginable outcome possible. In academia,
you can be up one minute but thrown to the
wolves the next. Meaning if there is a change
in leadership, all the work you have brought to
the table can be gone in the blink of an eye.
The workforce needs academia to be success-
ful. Agencies that employ the next generation
of workers need to understand that society is
changing with or without their outdated, anti-
quated practices.

Transitioning from the workforce to academia
can be challenging, but the rewards outweigh



any potential negative aspects. Having the abil-
ity to disseminate information and change the
lives of prospective practitioners will have an
everlasting positive effect. Many agencies are
trying to thrive under the mantle of social justice.
As we work with the next generation of workers,
it is imperative that we disseminate information
that is theory-based coupled with practical ex-
perience.

Jamie Wicker, EdD, Community College Executive
Leadership

[Provost, Public Safety Education and Training, Wake
Technical Community College

Harett County Sheriff’s Office and Lillington Police

Department, North Carolina

Background

| worked in full-time law enforcement for more
than 6 years. | was promoted to detective and
worked on several specialized assignments. |
continued my education with the hopes of teach-
ing after retirement. | began as an adjunct for a
community college in their criminal justice pro-
gram. When a full-time position became avail-
able, | transitioned to academia and maintained
certification as a reserve officer. | then complet-
ed a terminal degree and was selected for other
roles in higher education.

Rationale for Transitioning to Academia

| was tired of missing important events with my
family. | never seemed to get off work on time.
The rotating shifts and long hours started to take
a toll on my family. | saw an opportunity to ad-

vance my career, still contribute to public safety,
be more present for my family, and get a better
salary while keeping my certifications.

Experience During the Transition

My master’s in education helped me transition
in that | had a stronger practical skill set regard-
ing research and vetting of resources. | was able
to understand academia better and teach from
a higher level than practical instruction. My criti-
cal thinking was better as a result of my master’s
degree, and | was better able to draft lessons
and build classes for student success.

My professional experience helped me to mul-
titask and helped me with a strong work eth-
ic. Additionally, my professional experience
helped me to apply the correct context to the
theoretical material so that it was approachable
and interesting for students. Being able to mix
the practical and the theoretical was helpful for
students and helped to keep their interest. Be-
cause of my professional experience, | was able
to teach concepts from several different angles
and levels, and this seemed to keep students in-
terested in the material and the progra.

Lessons Learned and Advice

The easiest part of the transition for me was ad-
justing to a new schedule. | found the autonomy
of the position, having summers off, and the flex-
ibility of workload made it simple to navigate the
change. The most difficult part of the transition is
not as simple. | found the generally slower pace
and lack of adherence to the chain of command
difficult to navigate. Learning how to advise and
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assist students with navigating processes of ac-
ademia was challenging.

My best advice would be to consider that there
are transferrable skill sets between the two pro-
fessions. Still, anyone considering the switch to
academia should not rely on their professional
expertise to carry them in the new career. There
are many things about academia that require
their own level of experience and expertise rel-
ative to higher education.

Finally, working in academia is just as important
and just as rewarding as working in the profes-
sion full time. The reach and influence of aca-
demia are rewarding, and | do not doubt that
my contributions to the research and the profes-
sion are necessary and valuable. It feels like a
great way to give back.

Chuck Russo, PhD, Public Affairs

[Department Chair of Human Justice, American Public
University System

Daytona Beach Police Department, Florida

Background

| am the department chair of human justice at
American Public University System. | began my
career in law enforcement in 1987 in Florida in
all areas of patrol, training, special operations,
and investigations before retiring in 2013. My
research focuses on emerging technology and
law enforcement applications, post-traumatic
stress, agency response to officer suicide, hu-
man trafficking, nongovernment intelligence ac-

tors, and online learning.
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Rationale for Transitioning to Academia

| was working on my degree in criminal justice
in the early 1990s and remember taking a po-
lice technology course with an instructor who
retired from the NYPD in the late 1960s. | end-
ed up helping him and even teaching some of
the courses because | had access to the newer
technology and could explain how it worked.
At that point, | figured | could teach and de-
cided to pursue this path. | was accepted into
the master of education instructional system de-
sign program. It was for instructional designers
and training specialists who worked in settings
where education, training, and professional de-
velopment take place. It was a perfect fit for me.

Experience During the Transition

| was later asked by the chair of the criminal
justice department to enroll in his new graduate
criminal justice degree. After a lot of work and
long hours, | earned a second graduate degree
in criminal justice in 1995. At that time, he was
tasked to determine how to use the Internet for
education. With my dual graduate degrees, he
figured | had the best shot at making it work. I've
been involved in higher education ever since.

As a practitioner-scholar, | often linked criminal
justice and criminology theories to real-world
examples | brought in fresh “off the street” as
| concurrently ran both careers, an academ-
ic in higher education and a uniformed police
officer. Often, | would come into the classroom
straight off the street and end up teaching while
still in uniform. Students seemed to appreciate
my ability to tie the academic theories and the



real-world examples experienced on the street.
Lessons Learned and Advice

Academics would often seek me out and in-
clude me in research projects when a research-
er would be required to either speak with or in-
terview officers. As a current, and now retired,
officer, | have credibility with an audience that
is often difficult to crack for traditional academ-
ics. The most difficult part of my transition has
been gaining credibility with those who consid-
er themselves “true academics.” As one who
“got his hands dirty,” | was not viewed as “one
of them” and was held in “lower status” among
academic circles.

Common Themes

Although each contributor entered academia
after a significant time in law enforcement, none
initially desired the academic lifestyle. Only af-
ter spending time in the field did the contributors
amend their occupational goals and desires.
This experience informs their trajectory in aca-
demia compared to those who took the path of
professorships directly after graduate school.

The next theme was the motivation to enter ac-
ademia. Once exposed to the field of law en-
forcement, the practitioners shared a growing
desire to contribute to the world of criminal jus-
tice in a manner that did not exist in peace of-
ficer capacities. Stephen Bell described his rev-
elation as his police rank promotions removed
him from the “profession’s daily operations and
tangible impact.” Similarly, Jamie Wicker dis-
cussed her domestic motivations when she stat-

ed she seized the “opportunity to advance my
career, still contribute to public safety, [and] be
more present for my family.” Deneil Christian’s
dwindling desire for law enforcement was evi-
dent when he stated he “realized that a career
in law enforcement was no longer my passion.”

Regardless of the desires that fueled the authors’
motivations, the singular motivations for transi-
tioning to academia appear initially myopic.
The contributors viewed teaching as the prima-
ry, if not the only, responsibility of higher edu-
cation. Although some authors elected to apply
their efforts to classroom teaching solely, others
were infroduced to management opportunities
or conducting research. There was a divergence
in the occupational interests of those transition-
ing from practitioner to academic, in that some
preferred teaching while others sought man-
agement or researcher roles.

Another commonality was how the contributors
created a marriage between practical appli-
cation and theoretical learning. Eddie Gordon
described this significance by saying, “Theories
play a part in shaping one’s understanding of
culture or belief systems.” Jamie Wicker echoed
those thoughts by explaining how theoretical
learning helped her “understand academia bet-
ter and teach from a higher level than practical
instruction.” The value in the practical applica-
tion was a common theme. Chuck Russo’s visu-
al description was particularly poignant as he
“concurrently ran both careers, an academic in
higher education and a uniformed police officer.
Often, | would come into the classroom straight
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off the street and end up teaching my university
courses while still in uniform.”

A remarkable lack of consistency lies in the au-
thors” descriptions of the challenges and sim-
plicities of the transition. The aspects making
transition difficult for some were the more man-
ageable portions for others. Some felt the aca-
demic workload and schedule were more de-
manding, but that same experience was a relief
to others after entering academia.

Understanding the importance of avoiding
burnout was a common lesson learned. Stephen
Bell would ensure future academic practitioners
are aware of the research agenda expected at
many universities. Deneil Christian was clear
when he described the rewarding feeling he
experienced when imparting knowledge, but
he expressed that taking responsibility for one’s
academic career is most effective through an in-
creasing level of education and a marketable
curriculum vitae. Jamie Wicker warned future
academics that merely relying on prior law en-
forcement experience would not necessarily re-
sultin academic success.

Discussion and Recommendations

This study continues the research of practi-
tioners who transitioned to academia. Mabry
et al. (2004) initially looked at this phenome-
non among human resource professionals. In
the current study, it is important to discuss the
recommendations for a successful transition for
criminal justice professionals. This transition be-
gins with the recruitment and interview process.
Administrators and human resource representa-
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tives in academia must be transparent in their
faculty expectations. If a research agenda is a
significant aspect of the position, this must be ex-
pressed early in the recruitment process. There
is no benefitin ambiguity. Likewise, the interview
process should include a discussion of all ex-
pectations (e.g., scholarly, service, teaching).

Onboarding is not one size fits all. Explaining
the cultural climate in academia can be a signif-
icant aspect of the onboarding process (How-
ley, 2020). Specifically for those transitioning
into academia as a second career, tailoring the
process to the specificities of their needs would
benefit the school and the employee. The transi-
tioners in this study completed terminal degrees
while working full time as law enforcement offi-
cers, indicating their experience in school was
not as immersive as those entering academia
directly from graduate school who may under-
stand the culture and idiosyncrasies of scholas-
tic environments better than those who split their
time between school and career. Mentors from
the institutions could prove beneficial for the
novice educator, much like the recommendation
of Mabry et al. (2004). A more casual discus-
sion of expectations and daily functions can of-
ten result in better retention than the information
gleaned during the interview process.

Conclusion

Each contributor made the conscious decision
to leave the practical field of law enforcement
and take the necessary steps to enter academia.
This decision does not come flippantly, given the
advanced degrees and commitment required to



secure an academic position. Those who wish to
follow in the footsteps of these transitioners must
not take lightly the lessons learned and advice
provided. Administrators who see value in re-
cruiting and selecting former practitioners could
benefit from tailoring the processes associated
with talent acquisition. Given the dual nature of
employees who enter academia directly from
graduate school and those who began as prac-
titioners, the hiring, onboarding, and mentoring
stages must reflect those differences. m

References

Cleary, M., Horsfall, J., & Jackson, D. (2011). Mental health nurs-
ing: Transitions from practice roles to academia. Perspectives in
Pyychiatric Care, 47(2), 93-97. https://doi.org/10.1111/j.1744-
6163.2010.00280.x

Howley, H. A. (2020). Success amid ruins: Onboarding new faculty
during financial crisis and institutional change. 7he Journal of Faculty

Development, 34(2), 73-80.

Knittel Mabry, C., May, G. L., & Berger, N. (2004). Moving from
practice to academia: Three perspectives. Human Resource Development
International, 7(3), 395-402.

Laari, T. T, Apiribu, E, Amooba, P. A., Mensah, A., Gazari, T., Kuunibe,
J. K., Atanuriba, G. A., & Akor, M. H. (2021). Exploring the reasons
for novice nurse educators’ transition from practice to academia in
Ghana. PloS ONE, 16(10), €0258695. https://doi.org/10.1371/jour-
nal.pone.0258695

Magnusson, M. M. (2020). Bridging the gaps by including the police
officer perspective? A study of the design and implementation of an
RCT in police practice and the impact of pracademic knowledge.
Policing: A Journal of Policy and Practice, 14(2), 438—455.

Mouratidou, M. (2020). Moving from industry to academia. In M. Anto-
niadou & M. Crowder (Eds.), Modern day challenges in academia:
Time for a change. Edward Elgar.

Smith, S., Karosas, L., & Beauchesne, M. A. (2019). Preparing for the
transition from clinical practice to academia. Journal of the Amer-
ican Association of Nurse Practitioners, 31(2), 82—84. https://doi.
org/10.1097/]XX.0000000000000190

www.acjs.org Bl



Dr. Stephen Bell is
Assistant Professor of Criminal
Justice at Mount Marty
University. His research
interests lie in the study of
discretionary policing beha-
viors. Prior to academia, he
retired from the Los Angeles
Police Department after 22

years of service.

Dr. Deneil Christian is
Assistant Professor of Criminal
Justice at Tennessee State
University. He served in law
enforcement and juvenile
justice before transitioning to

e high school and then college
I education. Dr. Christian’s
/ . research interests include the

academic achievement of juvenile offenders, mental
health issues in the juvenile justice system, and alternatives
to juvenile incarceration. His work has been published in
Youth Justice, Policing & Society, and Safety & Emergency
Services Journal.

Dr. Joshua L. Adams,
CFE, is Professor of Practice
and Director of Online
Graduate Programs in the
School of Criminology and
Criminal Justice at Arizona
State University. His research
interests center on criminal
investigation and forensic
science, particularly in the areas of rural policing, crime
scene investigation, military policing, police legitimacy,
police leadership, and organizational justice. He has
published in The Qualitative Report, Journal of Forensic
Sciences, and Journal of Forensic Identification.

Dr. Eddie Gordon carned
his degree in Criminal Justice
from Capella University. His
research includes female
prisoners in the state of
Georgia, deviant behavior,
public policy, and criminology.
His previous research

attempted to shed light on how female offenders in the
state of Georgia are becoming the fastest-growing
population, but only accounted for less than 1/3 of the
programs designed to reintegrate citizens back into their
community. He is also the author of Addiction and Hate:
Two Competing Interests. He is currently positioned as an
Assistant Professor in the Master of Public Administration
program at Adler University.

Dr. Jamie Wicker is
Assistant Professor of Provost
and Chief Campus Officer for
Public Safety Education and
Training at Wake Technical
Community College. Dr.
Wicker has published or given
conference presentations
regarding multidisciplinary
approaches to the opioid epidemic, co-producing better
training models with academics and practitioners, and
how approaches to campus policing impact perceptions
of safety. Dr. Wicker’s primary research interests involve
failure points in training academies and multidisciplinary
approaches to emerging industry challenges.

Dr. Chuck Russo is the
Department Chair of Human
| Justice/Criminal Justice at

enforcement in 1987 in Central
Florida and was involved in all
areas of patrol, training,
special operations, and
investigations before retiring from law enforcement in
2013. Dr. Russo continues to design and instruct courses,
as well as act as a consultant for education, government,
and industry throughout the world. His recent research
and presentations focus on emerging technology and law
enforcement applications, post-traumatic stress, agency
response to officer suicide, human trafficking, nongovern-
ment intelligence actors, and online learning.

ACJS Today m March 2023




2023 ACJS ACADEMY AWARD RECIPIENTS

Bruce Smith Sr.
Award

Henry Pontell,
John Jay College of

Criminal Justice

Founders Award

Wesley Jennings,
University of
Mississippi

The Michael C.
Braswell/Routledge
Outstanding
Dissertation Award

Suzanne Coble,
University of
Arkansas at Little
Rock

Academy Fellow
Award

Nicole Piquero,
University of Miami

Outstanding Book
Award
“Surviving Solitary:
Living and Working
in Restricted Housing
Units”

Danielle Rudes,
George Mason
University

Donal MacNamara
Award
“Meth Cooking as
a Job: Identity and
Dirty Work”

Heith Copes,
University of
Alabama at
Birmingham

www.acjs.org K]



2023 ACJS ACADEMY AWARD RECIPIENTS

Donal MacNamara
Award
“Meth Cooking as
a Job: Identity and
Dirty Work”

Jacob H. Erickson,
Georgia Southern
University

The William L. Simon/
Routledge Outstanding
Paper Award

“I don’t want to be a
statistic”: Racial-criminal
stigma, redemption
bids, and redemptive
generativity”

Jesse Brey, Temple
University

The William L. Simon/
Routledge Outstanding
Paper Award

“I don’t want to be a
statistic”: Racial-criminal
stigma, redemption
bids, and redemptive
generativity”

Abigail Henson, Arizona
State University

4 ACJS Today m March 2023

Donal MacNamara
Award
“Meth Cooking as
a Job: Identity and
Dirty Work”

Andy Hochstetler,
Iowa State University

The William L. Simon/
Routledge Outstanding
Paper Award

“I don’t want to be a
statistic”: Racial-criminal
stigma, redemption
bids, and redemptive
generativity”

Jamie Fader, Temple
University

Academy New
Scholar Award

Peter Lehmann,
Sam Houston State
University




2023 ACJS ACADEMY AWARD RECIPIENTS

Academy AC]JS Agency
Leadership and 2% or Nonprofit
Innovation Award z@. Organization
% Leadership and
Celeste Clark, % Innovation Award
Raymond Coalition §
for Youth = Raymond Coalition
Raymond, NH o

for Youth
Raymond, NH

AC]JS Outstanding N ACJS Outstanding
Mentor Award IR

Mentor Award
Gaylene Armstrong,

ity .. ) X Shelly Clevenger,
University of S~ ! Sam Houston State
Nebraska, Omaha i L

University

AC]S Outstanding ¥ AC]JS Outstanding
Mentor Award Mentor Award

Jason Ingram, Sam : 3 \ Gillian Pinchevsky,
Houston State y ey 7 ICF, Inc.
University i Y & B ]

WWW.Acjs.org



2023 ACJS ACADEMY AWARD RECIPIENTS

AC]JS Outstanding

AC]JS Outstanding
Mentor Award

Mentor Award

Frank Wilson,
Indiana State
University

Réchael Powers,
University of South
Florida

Minority

Ken Peak
Mentorship Grant

Innovations in

Teaching Award

Jennifer Murphy,

Pennsylvania State
University

Minority

Award
Jennifer Edwards,

Northeastern State
University

Dorothy Bracey

& Janice Joseph
Minority & Women
New Scholar Award

Mentorship Grant
Award

Gemini Creason-
Parker, Texas A&M
University

Janet Garcia-
Halllette, University
of New Haven

Student Scholarship
Fund Award

Student Scholarship
Mini-Grant Travel
M Award for People of J
i Color & Women -

Giovanni Chiarini,
Insubria University

Sarah Franklin,
University of South

Carolina

AC]S Today m March 2023



E Implications of ChatGPT

ChatGPT: An Al Language
Model with Implications for
Academia and Beyond

By Thomas Hyslip, PhD

The new artificial intelligence program ChatGPT
has taken the Internet by storm, amassing more
than 1 million uses in just 5 days. To put that in
comparison, it took Facebook 10 months and

Instagram 2.5 months to reach 1 million users.
ChatGPT, as the name implies, is a chatbot that
enables you to have human-like conversations.

It will answer your questions, compose e-mail
messages, write essays, and even write software
programs. But does ChatGPT have a place in
academia? Here is an overview of ChatGPT
and its capabilities:

ChatGPT is a large language model developed
by OpenAl, a research company founded in
2015 by Elon Musk, Sam Altman, Greg Brock-
man, llya Sutskever, and Wojciech Zaremba.
The company’s mission is to develop artificial

intelligence in a way that is safe and beneficial
for humanity.

ChatGPT was first introduced in 2018 as an
extension of the GPT (Generative Pre-trained
Transformer) model, which was first intro-
duced in 2017. GPT was trained on a massive
amount of text data and was able to generate
human-like text responses to a wide range of
prompts. However, ChatGPT was trained on an
even larger amount of text data and was able to
generate even more human-like responses. This
makes ChatGPT one of the most powerful lan-
guage models to date (Brown, 2020).

|

In 2019, OpenAl released ChatGPT-2, an im-

proved version of the model. It was trained on

a dataset of over 570GB of text, which is more
than 10 times the size of the dataset used to train
GPT-1. As a result, ChatGPT-2 has been able
to generate even more human-like responses,

making it even more powerful than its predeces-
sor (Brown, et al., 2020).

In 2020, OpenAl released a more powerful
version of the model called GPT-3. This model
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was trained on a dataset of over 570GB of text,
which is more than 10 times the size of the data-
set used to train GPT-2. GPT-3 has been trained
on a diverse set of text data which allows it
to generate human-like responses on a wide
range of topics. This makes GPT-3 one of the
most powerful language models to date (Brown,

etal, 2020).

Since its introduction, ChatGPT has been used in
a wide range of applications, including natural

ChatGPT

language processing
(NLP) tasks such as
language translation,

Examples

text summarization,
and question answer-
ing. It has also been
chatbots,

automated  writing,

. year old’s birthday?" —
used in

“How do | make an HTTP request
in Javascript?” —

and text completion.
ChatGPT has been
widely adopted by
researchers, devel-
opers, and business-
es, thanks to its ability
to understand natural
language and gener-

ate human-like text (Chung, et al., 2019).

One of the ways that ChatGPT can be used by
college professors is as a tool for teaching and
learning. For example, ChatGPT can be used
to generate practice questions and answers for
students to study, or to generate summaries of
key concepts for students who are struggling to
understand a topic. Additionally, ChatGPT can

ACJS Today m March 2023

be used to generate automated feedback for
students, which can help educators to provide
more personalized and timely feedback to stu-
dents.

Another way that ChatGPT can be used by col-
lege professors is as a tool for research. For ex-
ample, ChatGPT can be used to analyze large
amounts of text data, such as social media posts,
news articles, and research papers. This can
help researchers to identify patterns, trends, and
insights that would
be difficult to detect
manually.  Addition-
ally, ChatGPT can be
used to generate hy-
potheses, which can
save time and effort
for researchers.

However, it's import-
ant to note that while
ChatGPT and oth-
er large language
models have many
potential benefits for
education, they also
raise significant ethical concerns. For example,
the use of ChatGPT and other large language
models in education could perpetuate existing
biases and reinforce stereotypes. Additionally,
the use of ChatGPT and other large language
models in education could lead to a loss of criti-
cal thinking skills and creativity among students.
Therefore, it's important for educators to use
ChatGPT and other large language models re-
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sponsibly and with caution, and to consider the
ethical implications of their use.

One of the concerns with ChatGPT and other
large language models like it, is its potential use
for cheating by students. One of the main ca-
pabilities of ChatGPT is its ability to generate
responses to a wide
range of prompts. This
can be beneficial for
students who are strug-
gling to understand a
concept or write an
essay, but it can also
be used for malicious
intent. For example,
students  could use
ChatGPT to generate
responses to test ques-
tions or essays, which
would allow them to
cheat on exams and
assignments. Addition-
ally, ChatGPT’s ability
to generate text that is
similar to human-writ-
ten text can make it
difficult to detect when
a student is using the
to cheat. The
generated text may not be identical to the text

model

produced by a human, but it may be similar
enough to be difficult to distinguish. This can
make it challenging for educators to detect and
prevent cheating. Furthermore, ChatGPT’s abil-
ity to understand natural language can also be

Your text is likely

written entirely by Al

used for cheating in language-based exams,
such as foreign language exams. Students could
use the model to translate exam questions and
answers, which would allow them to cheat on

the exam (Amershi, 2020).

There are several ways that educators can ad-
dress the potential
to be use of ChatGPT
for cheating. One
approach is to use
plagiarism  detec-
tion software to
identify text that has
been generated by
a language model.
This can be done
by comparing the
text in question to a
database of known
language mod-
el-generated  text.
Another approach
is fo use proctoring
software to moni-
tor students during
exams and assign-
ments, which can
detect any suspi-
cious behavior. Ad-
ditionally, educators can educate students about
the potential consequences of using ChatGPT or
other language models for cheating. This can
include the possibility of failing the exam or as-
signment, as well as the potential for disciplinary

action. It is important fo raise awareness among
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students about the potential misuse of technolo-
gy and the consequences of cheating.

Another approach is to incorporate anti-pla-
giarism techniques such as Turnitin, Grammarly,
and plagiarism checker software in the assess-
ment process. These tools are designed to iden-
tify plagiarism and can help educators to detect
if a student has used ChatGPT or any other lan-
guage model to cheat.

Educators can also consider using more
open-ended questions in exams and assign-
ments. This can make it more difficult for students
to use ChatGPT or other language models to
cheat as the model will have a hard time to gen-

erate a unique and authentic answer.

If you are wondering about the writing
ability of ChatGPT, this article up until
now was written by ChatGPT (except for
the first paragraph). ChatGPT also add-
ed the citations and created the refer-
ence list at the end of this article.

In additionto the methods suggested by ChatGPT
to prevent and detect cheating by students, there
is a new Al system to help you determine wheth-
er something was written by ChatGPT. GPTZe-
ro.me was recently intfroduced to help educators
detect material that was written with ChatGPT
and other Als. | tested GPTZero by uploading a
short speech | asked ChatGPT to write. As you
can see from the result below, GPTZero identi-

fied the speech as likely to have been written by
Al.

So how can ChatGPT help you? Recently a
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co-worker discovered that ChatGPT can write a
very good course description that may provide
inspiration for your own course descriptions.
ChatGPT was asked to “write a course descrip-
tion for Policing and the Constitution.” The re-
sponse was as follows:

Policing and the Constitution is a course that ex-
amines the role of law enforcement in a demo-
cratic society. It covers the constitutional and le-
gal foundations of policing, including the Fourth,
Fifth, and Fourteenth Amendments. The course
also explores the relationship between policing
and civil rights, including issves such as racial
profiling, use of force, and police accountabili-
ty. The course will use case studies and current
events to help students understand the complex
legal and policy issves surrounding policing in
the United States. The course will be taught in
a seminar format, with active participation and
discussion encouraged.

ChatGPT can also assist with literature reviews
and annotated bibliographies. | asked ChatGPT
to summarize an article | co-authored, titled
“Examining the Correlates of Failed DRDOS At-
tacks,” by submitting the written article with the
command “summarize this research article.” This
was its response:

This study aims to understand stresser service
operations by identifying a sample of stresser
clients through a unique sampling methodolo-
gy. The researchers used a cracked database of
stresser customers that was posted online, con-
taining 51,909 unique email addresses, to invite
them to participate in an anonymous online sur-
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vey between November 27 and 29, 2016. The
survey consisted of 22 multiple-choice questions
and one comment box for follow-up requests.
The questions related to the use of stressers and
booters, including the respondent’s skill level,
type of payment used, attack protocols used,
targets of attacks, motivation for usage, and
demographics. The survey closed on Decem-
ber 30, 2016. 5,226 emails were verified as re-
ceived and opened, and 821 individuals com-
pleted the survey, which is a substantial drop-off
in respondents. The study found that majority of
respondents (75%) claimed the attack they used
was functional, and the researchers examined
the factors associated with failed attacks.

Although | do not recommend you use ChatGPT
to grade your students’ papers, ChatGPT can
evaluate and grade a paper. | asked ChatGPT
to evaluate a 2000-word paper on the financial
services critical infrastructure sector:

This research paper receives a grade of 80 out
of 100 points. The paper presents a clear and
well-organized overview of the importance of
the financial services sector as a part of Ameri-
ca’s Critical Infrastructure and the potential con-
sequences of a disruption in its services. The writ-
er also provides specific examples of the types
of organizations that comprise the sector and
the shared vision statement for improving resil-
ience. The author also provides well-supported
argument about the current risk of cyber-attacks
in the sector and the measures that have been
taken to address them.

However, the paper could be stronger if the au-

thor provided more analysis of the specific chal-
lenges and risks faced by the financial services
sector and how they differ from other critical
infrastructure sectors. Additionally, the paper
could benefit from more detail about the “Cy-
bersecurity and Infrastructure Security Agency
Act of 2018” and the role of CSIA in protect-
ing the financial services sector. The paper also
could benefit from a more formal introduction
and conclusion. Overall, the paper is informa-
tive and well-written, but could benefit from ad-
ditional analysis and structure.

In addition to writing and evaluating papers,
there are many other tasks ChatGPT can do,
and developers are quickly writing plugins for
browsers and applications to use ChatGPT. For
example, ChatGPT can provide text summaries
of YouTube video transcripts, respond to e-mail
messages and tweets, and solve written math
questions:

We can start solving the problem by using algebra. Let x be the number of large dogs
signed up for the dog show. Then, according to the information given, the number of small

dogs is x + 130.

We also know that 14 small dogs failed to show up and 9 large dogs failed to show up. So,
the number of small dogs that made it to the show is x + 130 - 14 = x + 116. And the

number of large dogs that made it to the show is x - 9.

Additionally, we know that 20 large dogs came unannounced, so the number of large dogs

that made it to the showisx-9 + 20 =x + 11.
So, the total number of dogs that made it to the show is (x + 116) + (x + 11) = 2x + 127

And we know that there are 240 dogs signed up for the show, so we can set up an equation:
240 = 2x + 127

Solving for x, we get x = 56

So, there were 56 large dogs signed up for the show. And since there were 130 more small

dogs than large dogs, there were 56 + 130 = 186 small dogs signed up for the show.

To find the ratio of small dogs to large dogs that made it to the show, we divide the number
of small dogs that made it to the show by the number of large dogs that made it to the

show:
186/(56+11) = 186/67 = 2.8:1

So, the ratio of small dogs to large dogs that made it to the show is 2.8:1. which means

there were 2.8 small dogs for every 1 large dog
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There are 240 dogs signed up for a dog show.
There are 130 more small dogs than large dogs.
14 small dogs failed to show up. 9 large dogs
also failed to show up. 20 large dogs came un-
announced. What is the ratio of small dogs to
large dogs that made it to the show?

Although there is an obvious concern that stu-
dents will use ChatGPT to do their homework
or cheat on exams, you can see by this answer
that ChatGPT can also be used by students
and teachers to help explain math problems.
ChatGPT can also help students by explaining
complex topics, reviewing their math work, and
providing a “peer” review of written works with
suggestions for improvement.

ChatGPT has many more uses, such as writing
computer programs, reviewing computer pro-
grams for errors, reviewing resumes and cover
letters, translating written works, and even tell-
ing you a joke.

To try ChatGPT for yourself, sign up for an ac-
count at https://chat.openai.com/ and have

fun. But you may have to wait a few days to
receive an account because the response to
ChatGPT has been overwhelming and they are
still catching up with account creations. m
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A Right to Be Wrong:
Employee Discipline for
Perpetuating Mis-, Dis-, or
Malinformation on Social

Media
By Clifford T. King

In a recent speech, Cybersecurity and Infrastructure
Security Agency (CISA) director Jen Easterly stated
that the nation’s cognitive infrastructure is its most
critical infrastructure and that her agency will be
searching for methods of securing it (Missouri v. Biden,
2022). Director Easterly’s comments appear to use
a similar definition of cognitive infrastructure as that
developed by the Defense Intelligence Agency’s (DIA)
former Chief Technical Officer (CTO) Bob Gourley.
Less tangible than other forms of infrastructure, it
consists of the mental and decision-making capacities
of people, organizations, and government, as well
as the channels (i.e., news, Internet, school) used to
transmit information (Gourley, 2019). As the health of
a nation’s cogpnitive infrastructure relies on the quality
of information fed into the system, CISA’s concerns
regarding disseminating misinformation, disinforma-
tion, or malinformation (MDM) are readily apparent.

Per CISA, misinformation is defined as false infor-
mation, but not information that was created or
shared with the intent of causing harm (CISA, n.d.).
Disinformation is also false information but was
created to deliberately harm, mislead, or otherwise
manipulate recipients (CISA, n.d.). The last cate-
gory, malinformation, can be true or based on truth
but is presented out of context to harm, mislead, or
manipulate recipients (CISA, n.d.). Finally, critical
infrastructures are those sections, physical or virtual,
that would undermine the security, economy, public
health, or safety of the U.S. were they attacked or

destroyed (CISA, 2020).Thus, the federal government
is exploring a policy position where false or mislead-
ing speech constitutes a threat o the nation’s critical
infrastructure and, by extension, national security.

Nations, including the United States, are responsi-
ble to their citizens and their fundamental security
interests (Reinold, 201 1). Extending from the right of
self-dense, nations possess a moral duty to defend
themselves against both rival nations and individuals
seeking to cause harm (Rodin, 2004). This right pro-
vides the foundation for the various military branches
and law enforcement agencies and allows the gov-
ernment to protect various sectors deemed “critical
infrastructure” within the nation. Based on this move-
ment toward classifying false speech or misleading
information as a threat to critical infrastructure, this
paper asks if such a position provides public sector
employers, particularly law enforcement agencies,
with additional avenues to control employee speech.
Rather than examine all possible forms of speech, this
paper will focus on social media posts as this form
tends to be both long-lasting and quickly distributed
to a large audience. Thus, the question becomes,
can employers discipline employees for social media
posts containing MDM because such posts represent
a threat to national security?

False or Misleading Speech

The First Amendment to the Constitution permits
freedom of speech. However, the amendment pos-
sesses a potentially fatal flaw as it fails to distinguish
between factually true speech and MDM (Guzelian,
2010). Although even a cursory analysis of the text,
history, and tradition of First Amendment law clearly
bars the government from restricting sincere factual
speech, MDM is less clear (Guzelian, 2010). A literal
interpretation of the First Amendment would imply
that any speech is protected. However, the Supreme
Court held in Gertz v. Robert Welch, Inc that “there
is no constitutional value in false statements of fact”
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(1974; Guzelian, 2010; Norton, 2012). On its
face, this position appears to hold that false speech
exists outside the boundaries of the constitution and
is a position with significant historical legislative and
judicial support (i.e., fraud, deceptive trade practices,
perjury). The Supreme Court, however, has yet to
maintain this position consistently and permits at least
some incidents of false speech or MDM, depend-
ing on the motivation behind the utterance and its
audience (Norton, 2012; United States v. Alvarez,
2012). Therefore, although the judiciary encourages
individuals to be truthful and accurate in their speech,
such honesty is not an absolute requirement in all cir-
cumstances. Presently, there is no majority approach
for determining which lies may be prohibited and
which lies may be allowed from a constitutional
perspective (Norton, 2012).

Social Media and Employee Discipline

Social media posts do not receive more or less pro-
tection than any other speech in the public sphere
(Castaglivolo v. Danaher, 2010). Although speech
is protected, it is well established that an employer
may discipline or even terminate employees for
their speech under certain conditions (O’Rourke et
al., 2018). As courts have held that social media
posts are similar to a press conference or letter to
the newspaper, the reach and potential disruption of
such speech allow employers a vested interest in its
potential censure (Gresham v. City of Atlanta, 2013).

The legal principle of collective action permits employ-
ees to discuss working conditions and seek ways to
improve them without specifying a particular means of
communication. Although significant, these protections
are not ironclad and do not extend to mere personal
grievances or conversations that extend to the public
at large (O'Rourke et al., 2018). Additionally, while
employees are allowed to speak internally about work
conditions and externally about matters of public con-
cern, speech likely to subvert the employer’s mission
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or significantly harm the employer is unlikely to be
protected (NLRB v. City Disposal Systems, Inc., 1984;
Pickering v. Board of Education, 1968; Garcetti v.
Ceballos, 2006). Thus, derogatory work discussions
on social media may be censurable, depending on
their nature, audience, reach, and permanence,
as well as agency policies and employment status
(i.e., probationary, at-will, or union; Green, 2012).
Furthermore, the right of an employer to impose
speech restrictions necessary for efficient and effective
operation is not limited to private entities and may
extend to government agencies (City of San Diego
v Roe, 2004).

Government Censure of False or Misleading
Speech?

Three critical components determine whether a gov-
ernment agency may discipline an employee for
posting MDM on social media. (1) Can a public
sector employer discipline an employee for social
media posts in some cases? (2) Does a government
agency have a responsibility to protect the nation’s
critical infrastructure? (3) Is speech that is designed
to mislead the public or create a false impression
protected speech? The first two questions are quickly
resolved as the answer to each is yes. The answer to
the final question depends on the type of speech, its
subject, and its purpose.

Gertz implied that all false speech is equal, but
Alvarez pointed to a more nuanced approach (Gertz
v. Robert Welch, Inc, 197 4; United States v. Alvarez,
2012). Social media posts intended to disrupt agency
operations are unlikely to be protected (Nord v.
Walsh County, 2014; Morgan v. Robinson, 2019).
Additionally, government agencies gain certain
powers when required to protect the communities
within their jurisdiction or the national government.
For example, government agencies may act to pro-
tect communities against an epidemic that threatens
their safety, so long as those actions demonstrate a
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substantial relationship to the protection of public
health (Jacobson v. Massachusetts, 1905; Delaney v.
Baker, 2021). Therefore, in the case of MDM related
to COVID-19, the government could likely discipline
employees for their posts.

MDM relating to political speech, such as election
denial, is more complicated. Alvarez implied that
regulations may be valid if they closely target MDM
likely to cause specific, articulable harm (United
States v. Alvarez, 2012; Brannon, 2022). MDM
that strikes at the core of democracy, such as speech
intended to undermine faith in political processes,
poses a danger to the nation by targeting the cog-
nitive infrastructure necessary to maintain society
(Farrell & Schneier, 2018). As election denial, by
its very nature, potentially diminishes public trust in
the democratic process, there may be grounds to
discipline an employee for a post related to this and
other similar topics. Thus, depending upon the nature
of the speech and its reach, sufficient grounds may
exist for a public sector employer to take action in
the name of protecting national security.

Discussion and Conclusion

Treating MDM as a threat to the critical infrastruc-
ture of the United States presents an interesting First
Amendment question. Does an employee have a
right to be wrong2 As MDM covers instances ranging
from factually mistaken speech, to speech taken out
of context, to intentionally false speech, any blanket
prohibition initially appears unconstitutional. However,
the current literature implies that this is not the case.

There appear to be three paths available to discipline
or even terminate an employee for spreading MDM
through their social media posts. First, if CISA succeeds
in having cogpnitive infrastructure specifically enumer-
ated as a critical infrastructure, the existing literature
and case law indicate that a government agency may
be able to discipline or even terminate an employee

for spreading MDM through their social media posts.
Public sector agencies already possess the ability to
do so on certain specific grounds, and including MDM
as a just cause for disciplinary action would merely be
an extension of their existing powers. A second path
to employee discipline lies in the ethical standards
that underpin professional licensure requirements. As
with doctors and attorneys, many law enforcement
certifications are governed by state licensing boards
or certifying agencies. As the board’s rules for pro-
fessional conduct prohibit the spread of MDM that
may be harmful to patients or clients, many medical
licensing boards and bar associations are exploring
disciplinary options for members found engaging in
false speech (Foong-Reichert et al., 2022; Jefferson,
2021; Rubin, 2022). Similar rules of professional
conduct could easily be applied to law enforcement
licenses and would provide another potential avenue
to discipline officers. The final path available to agen-
cies involves “Brady listing” officers for posting MDM.
Under Brady v. Maryland (1963), prosecutors must
disclose all potentially exculpatory evidence to the
defendant and their counsel. Key to this exculpatory
evidence is the credibility of the witnesses that will be
called to testify in the trial (Ferguson, 2020). Prior acts
of dishonesty may be used to impeach a witness's
testimony, and thus officers whose truthfulness is in
question may be placed on a “do not call” list or a
“Brady list” (Ferguson, 2020). The purpose of the
list is simple. It enables prosecutors to avoid calling
witnesses who have known credibility issues. Under
the theory discussed in this paper, officers found post-
ing MDM could face impeachment on their general
truthfulness and credibility and thus be “Brady listed”
to prevent their testimony at trial. Needless to say, an
officer who cannot testify in court often finds “Brady
listing” to be a career-ending event (Perdue, 2017).

Should cognitive infrastructure be officially added
to the list of U.S. critical infrastructure sectors, the
current literature supports the possible discipline
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or termination of an employee, particularly a law
enforcement officer, for posting MDM. However, any
attempt at doing so will likely be heavily litigated until
sufficient judicial precedents are established to allow
or deny discipline on these grounds. The success or
failure of any test cases will likely turn on the question
of which individuals or organizations are allowed
to determine what is, in fact, true, something that
remains undiscussed at present. Until a legal test is
established that enables individuals to predict whether
their speech is MDM prior to acting, any discipline
or termination based on discrimination against MDM
as an attack on the nation’s critical infrastructure will

remain unpredictable and of disputable legality. m
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Edward Winterhalder’s
Searching for My Identity: The

Chronological Evolution of a Troubled

stories and experiences, Yolume
1 going from the 1960s-2001
and Volume 2 from 2001-2022.
These memoirs give you a firsthand
account of what it was like to grow

Adolescent to Outlaw Biker and Searching ,p as a roubled adolescent and

for My Identity: The Chronological

what drew his interest in taking part
in notable motorcycle clubs at the

to Redemption

BLOCKHEAD CITY
ISBN-13:979-8985881707 & 979-8985881714

Review by Taylor Lopez

In Edward Winterhalder’s books Searching for
My Identity: The Chronological Evolution of a
Troubled Adolescent to Outlaw Biker and The
Chronological Evolution of an Outlaw Biker on
the Road to Redemption, Winterhalder discusses
the events that led him to becoming an outlaw
biker and eventually becoming the leader of a
motorcycle club in the midwestern United States
as well as Canada. These are only two of the
many books authored by Winterhalder along with
the several television programs he’s produced on
the topic of outlaw biker culture. These memoirs
are written in a nontraditional manner using a
chronological recollection of Winterhalder's life

criminological perspective, you
can see the evolution of a troubled
youth into a distinguished leader
of a prominent motorcycle club
and subsequent withdrawal from
the organization and the deviancy
that comes along with being part
of the outlaw biker culture.

Criminologically speaking, there is a lot to take
away from Winterhalder’s memoirs. Criminologists
often study the characteristics of people who com-
mit crimes and engage in deviant behaviors in
order to understand and explain those crimes, with
the goal in mind to diminish their negative impacts.
These books are not research based, but if you
look at them through the lens of a researcher,
you can see the development of the outlaw crime
culture over time. Winterhalder’s experiences
give details into the why's and how's of the inner
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working of outlaw crime. Volume 1 begins by
giving extensive insight into the mind of a troubled
individual who gets caught in a life of deviancy
(Chapters 1-4, Vol. 1). Winterhalder talks in
depth about what parts of his childhood led
him to the life of an outlaw biker, particularly his
unstable upbringing. At the time of Winterhalder’s
upbringing there wasn’t much information or
research out on childhood deviancy and how
that could affect one’s adulthood, as opposed
to today when we have much more information
on the subject. Winterhalder’s
experiences in the outlaw life- [
style truly begin in the 1970s,
a time when these clubs had
more innocent beginnings with
greater emphasis on brother-
hood, and you're able to see
the progression of their crimi- g
nalistic ways as the organiza-
tions expanded their chapters g
across the country (Chapters §
4-24,Vol. 1). The second vol-
ume of these memoirs covers
Winterhalder’s immigration to B
Canada and the continuation par
of his club leadership across {&
the border. His leaving the life- I
style, and his life as a retired ™
outlaw biker, are heavily covered in Volume 2;
you're able to see how being in the biker culture
continues to impact his life and how he’s changed
from the young delinquent you're introduced to
in the beginning of Volume 1.
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These memoirs would be of interest to those in
the field of criminology, among others, in order
to look deeper into the criminals that they study.
There has been a rise in the portrayal of outlaw
bikers and motorcycle clubs in popular culture,

JE i

et et et et Lt bendt rarely cause any problems”

but no one truly has an idea of who they are
besides the people within the culture. Outlaw
bikers and motorcycle clubs are one of the most
notorious groups and/or demographics known for
criminal activity, but there's little to no information
out there that academics can use to learn about
and gauge an understanding of these groups.
This lack of literature creates a void in the crimi-
nology field—a void that Winterhalder’s memoirs
can potentially fill. Winterhalder brings light to
the important fact that “The majority of motor-
cycle club members are legit-
B imate hardworking men that
BN (Introduction, para. 13). And
that could make one wonder
why these hardworking men
1 would want to get involved in
the intense organized crime
of motorcycle clubs. The
crimes that motorcycle clubs
cover is a vast list, including
| money laundering, intimida-
tion, assault, murder, fraud,
theft, counterfeiting, weapons
trafficking, drug trafficking,
§ stolen goods, prostitution, etc.
2 All of which are touched on,
and some even engaged in,
by Winterhalder himself. Many of the theories
that are taught in criminal theory classes can be
applied to the crimes themselves, Winterhalder’s
personal experiences, the outlaw culture, and the
inner workings of motorcycle clubs.

The nontraditional way in which these memoirs
are written brings a unique reading experience.
In the introduction of both volumes, Winterhalder
prefaces the book by stating that his writing
may come across as immature due to him being
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an outlaw biker, not a literary master, but this
certainly does not mean his writing is devoid
of personality. Though this way of writing is
something a reader may need to adjust fo within
an academic setting, it's enjoyable, clear, and
engaging. Often it feels as though you're sit-
ting down with Winterhalder himself while he
tells you his life story, and it is apparent that he
is passionate about outlaw biker culture and
all that comes with it. Though Searching for
My Identity: The Chronological Evolution of a
Troubled Adolescent to Outlaw Biker and The
Chronological Evolution of an Outlaw Biker on
the Road to Redemption don't have the literary
complexities of Maya Angelou’s / Know Why
the Caged Bird Sings or the captivating sto-
rytelling of Jeanette Walls'" The Glass Castle,
Winterhalder succeeds in writing of his hard-
ships, as those authors did before him, in a way
that's equally entertaining as it is compelling.

Along with its copious strengths, there are sure to
be some weaknesses to the books. The unrefined
structure is something that should be (and has
been) noted, and the lack of a true thesis can
make it confusing for the reader as to what the
takeaway of the books are, if reading them for
academic purposes. This is something a reader
can easily get past when considering the fact
that these books weren't written with a true thesis
or research purpose. Despite these drawbacks,
these books provide a valuable window into
the world of outlaw biker culture and the inner
workings of an outlaw biker’s brain that is, for
the most part, inaccessible. There can be sev-
eral academic takeaways from these books
depending on the lens you use, and in the case
of a criminology lens | believe these books are
beneficial as supplementary texts for any lower
level criminal justice and criminology course,

possibly public policy as well. m
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E In Memoriam

Hal Pepinsky
1945-2023

Professor Emeritus Hal Pepinsky of Indiana University,
Bloomington, Department of Criminal Justice passed
away on January 28, 2023. Hal earned a JD from
Harvard University in 1968 and a PhD from the
University of Pennsylvania in 1972. He was trained
in sociology, Chinese, and law. Professor Pepinsky
spent his scholarly life describing crime and violence,
their roots, their antithesis, and the ways in which
people can and do make peace. Hal Pepinsky was
a Senior Fulbright Scholar in Norway and conducted
field research around the world. He authored 50
peer-reviewed articles and four books, and he edited
four volumes.

Borrowing from a variety of ancient indigenous
justice systems from around the world and incorpo-
rating these various models of conflict resolution, Hal
Pepinsky founded the modern field of peacemaking
criminology. Using numerous cross-cultural practices
and informal strategies, these modern models of
conflict resolution are now widely practiced in many
different settings.

Hal was a member of many ASC divisions, especially

the divisions of Critical Criminology and Social Justice,
Women and Crime (now Feminist Criminology), and
People of Color and Crime. Hal was committed to
giving voices to crime victims and supported the
division of Victimology.

John Braithwaite said, “Hal was a delightful conver-
sationalist who cared passionately about the future of
our field. He was a great builder of critical criminol-
ogy, where the biggest of many contributions was in
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peacemaking criminology. This work shifted circuits of
thought and laid a foundation for many other strands
of positive criminology in which healing mattered. |
was a friend of Paul Jesilow who was so supported
by Hal, and in turn so admired by Paul, as they did
influential and provocative work together on Myths
That Cause Crime. Hal Pepinsky will be missed for his
supportive way of being with many criminologists.”
| met Hal through Joan Petersilia, Gilbert Geis, and
Paul Jesilow. Paul and Hal were colleagues at U.
When Paul returned to UC Irvine/CLS, Paul men-
tioned he wrote a book with Hal. Hal often spoke
how peacemaking applied to victimization in tribal
communities. Hal’s last words whispered, “Quinney,
Quinney” about Richard Quinney, his friend he so
loved.

Hal leaves his spouse, Jill Bystydzienski (Professor
Emerita, The Ohio State University), their daughter,
Katy; son-in-law, Christian; and grandchildren Mila
(age 15) and Evan (age 12).

-Julie C. Abril, Independent Social Scientist
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